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ABSTRACT

Family and school are primary child socializatiamstitutions. They constitute social places wheiitdmn learn
to communicate, develop relationships and cultiskitts useful in the course of their lives. Thaaepts of "loss", "death"
and "mourning” are demanding and sensitivethathy Wwandling these issues is becoming one of théimpsrtant skills
in life. Loss is part of life and a child experiesdt from an early age, when, for example, helsbes his/her favorite toy
or a puppy or when a person’s relativeis serioulland even when he/she daily lives with one eftilio parents as a
result of business responsibilities, divorce or ttealherefore, it is important that parents and deers gradually
contribute to the development of this skill by premlers as it will allow them to recognize processl express their
emotions through realizing the loss and seekingHersupportive network. This paper is a literattaeiew of researchers
in which we attempt to outline children’s psychaabconsequences of loss and mourning accordingpéir age, to give
insights into the teachers' role in such a difftagkue in children's lives, to strengthen cooperabetween family and
school, and to present basic guidelines about they we address children who experience a loss. HKinal
we present sample educational material that cowddused in the classroom to help students understemiddevelop
relevant skills to contribute to shaping a positatéitude to teachers’ involvementin children's mong and promotethe

implementation of death-focused preventive educatiprogrammed.
KEYWORDS:Loss, Mourning, Children’s Treatment, Class Managem
INTRODUCTION

People's attitudes and perceptions towards lifedmadh are influenced by a series of social, ecaroenltural,
historical factors, in accordance with the socititmal and spatial-temporal context in which thejvel
Factors related to the emergence of wars, povdemographic mobility, diseases’ spreading or treatmnutritional
needs’ satisfaction or not, urbanization, medicérice, and technology evolution, etc. play a kag in shaping these
perceptions and attitudes (Vovel, 2000). Contemonegestern culture’s focus on youth highlights deiasues as directly

related to aging and its accompanying problemsjrgrit into a silently forbidden subject (AlexigX)08).

Death is one of the most stressful events in aopégdife, in which, grieving process is a basiengquisite for
accepting the loss. Losses are a friend's betrayalloss, a pet, a loving object, a resettlementdieorce,

work loss, a family member’s stay in a differenti® a different residence on business purposeacedent, a serious
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illness, sense of security, an intimate personatidgChatzinikolaou, 2008). Grieving refers to pea emotional
responses to loss, while mourning refers to sdwhits, burial habits and customs, the sociallynéef time following the
event of death (Bowlby, 1980). A normal reactiorldss expressed by grieving is a feeling that etisréghe person who
grieves to something or someone missing, as atrektihe consciousness of the contradiction betwenworld "as it
should be" and the world "as it is". Grieving ig tmeans that contribute to reality acceptance éy#rson whose life has
changed due to death(Parkes, 1993).

The silence about the subject of death is seen gsnaralized social practice, in people’s effortprotect
themselves and their relatives from unpleasantinigel such as sadness, anxiety, anger, self-seatefpair,

protest, confusion, disappointment. But what iladten are asked to learn about death?

Debate avoidance on death and loss is often idshi#fs a modern Western civilization construct.yTéee issues
that cause pain and unpleasant feelings to childieithe majority of adult community considers themally incompatible
with their childhood.They are trying to protectiin¢hrough silence about death or even discussisgtincept (Nielsen et
al., 1999). However, children deal with life andatteon a daily basis. This happens through watctliegnews, seeing
images of car accidents, natural disasters or wgnfegatching TV series or the animated seriedst happens in everyday
life, watching dry leaves drop, seeing a dead inseeven the death of a house pet. Due to thgseriexces for children,
if the adult community wishes to protect them, tkteey need to speak clearly and honestly abouhd@aey need to help
them understand this concept in order to deal wife stressful experience in a successful way (Gwog 2001).
Since adult community, of the so-called Westernlgoclaims to approach children as tomorrow's ggcitizens,
‘capital to invest’ in the future, as active socsalbjects and active shapers of their lives (Kasa@&Pliogou, 2016),
adults should show a similar attitude towards degtta concept clarification as well as towardsdeéit’s cultivation of

emotional development, emotional maturity and esgimn.
CHILDREN'S UNDERSTANDING OF DEATH

Children’s understanding of death and their reactio such a fact depends on a number of factors,
such as their developmental stage, their age, tbagmitive level, their previous related experiencéheir social
environment, their relatives’ experiences andwatts towards the fact of death, the family’s edooat level and their

members’ religious beliefs, their ability to extalize their feelings (Loumakou&Bruskeli, 2010).

According to Speece& Brent (1996), children’s umstlending of death consists of the following consept
universality, irreversibility, body’s vital functits’ cessation, causality and the afterlife. Theamisj of children achieve a
basic understanding of the first four concepts ketwthe ages of five and seven, while after the afgeen,
a more integrated perception of death as a coraygpears (Lazar &Torney-Purta, 1991). However, gifiecommunity
accepts the age between six months and adolesesnitee age when children may grieve the loss oivad one, thus

highlighting a significant differentiation in theicent age range (Leontari, 2006).

In particular, at thsensory-motor stagéfants up to 2 years of age cannot cognitivelgiarstand the concept of
death, but they feel the loss, abandonment consegagshowing separation anxiety, attachment, egueéssion behaviors
according to Swiss psychologist and cognitive legyntheory founder Piaget (1955) (Kontopoulou, 2007
At pre-logic stagg2-7 years) children, consider death to be a teargaand reversible condition. At the stagespécific

logical thinking(7-11 years), children realize that body functicaase, all living beings die and that death msvirsible.
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It only happens to other people, not their familgmiers. Finally, at thetage of abstract thinkirfgfter 11 years) children

recognize the concept of death as a universalradtable stage in the cycle of life (Piaget, 1955)

Psychologist Nagy (1948) considers that childrercgige death much earlier than the Piaget's theopports,
pointing at three stages of understanding the qunokdeath. In thdirst stage(3-5 years), death is perceived as sleep
continuation, it is neither universal nor persomalthesecond stagés-9 years), death occurs in one form, it is défie,
but not universal and personal, since children feat some people can escape. Intthied stag€9 years and older),
children perceive death as definitive, universal parsonal. In the latter two stages, the most comraactions are anger,

denial, crying, problems in school performance,cesn about physical health.

MOURNING STAGES

Each person mourns in his/her own way for as langecessary. The way in which death occurred -venéth
was expected or sudden- the cause of death, disagmie degree of the deceased person, supposiveork’s existence
to the mourner, his/her personality and the widwmricscultural context are factors that affect mawngnThe ability to
externalize mourning is a complex skill that is dyrally being built in people's lives. Adult peopleaving mental
processing ability, can mourn and continue the&idiwithout necessarily needing a specialist’s .Hdfpvever, children’s
mourning process completion requires emotional stipffom family and school (Anagnostopoulou&Chaitizataou,
2015).

Mourning stages for individuals facing their own tthear a significant loss are five, according to thmok-
milestone on death ‘On Death and Dying’ by psyahiaDr. Elisabeth Kibler-Ross published in 196dtially, there is
thedenial stage during which the patient cannot believe what #dyalcappened to him/her, believing that he/she will
overcome illness very quickly and will return tostrier previous good health. At this stage, Kublesskproposed to
reinforce the person to express his/her feelingsraot to be pressured to accept reality. Thengtigethestage of anger
where the person wonders why this unfavorable amtithas occurred to him/her, expressing jealousygtfter people still
living at their normal pace. At this stage, it iposed to allow the individual to externalize hé/ anger, while at the
same time strengthening his/her morale to conttheeeffort to tackle this difficult situation.Dr.liEabeth Kibler-Ross
proposes egotiation stageas a third stage, during which patients and thelatives ‘resort to religious shelters’ or
alternative therapies in their effort to save tiwith the help of God or doctors. In the fousttage of depressigiit seems
that there is no hope anymore and the patientnesighile in the fifthstage of acceptancine patient approaches the
imminent loss with peace of mind. However, it iarifled that all patients do not experience the esatages in the same

way,nor in the same order, as there is no typeadttion to loss and there is no typical loss.

A theoretical approach regarding the "grieving eycl.e. grieving process in which children expecie loss, was
supported by the writer Bill Dodds (2001) and itfaids in four stages, without being a strictly stured model.
In the first stageshock, and deniakhildren refuse to accept that a familiar persa®ath has occurred, they are confused
and do not remember parts of that period. In theorseé stageanger, and guilt children are angry with the deceased
person who left them, with God, with the doctorghvather people in their family. They often fealilgy that they have a
share in the responsibility for this unpleasantdant and consider insignificant other people’saans. In the third stage
of depressionchildren realize that there are no completestatiory answers for the incident and for this osathey feel

exhaustion and loneliness. In the fourth stagkaptation, and acceptancattempts are done for children to return back to
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their previous routines.

However, often this reintegration behavior can as@ children feelings of betrayal and lack of d&on to the

deceased.

Another important theoretical approach to peoplesctions due to a significant loss concerns yathilgiren’s
separation anxiety when their mother dies. It shesilarities with stages in adult grieving, acdogl to British
psychologist and psychoanalyst John Bowlby (1968@811and 1980). In particular, the first stageusnbness (apathyi)
the announcement of unpleasant information, whichpproached as incredible, paralleling that reactiith the infant
who does not believe that his/her mother is nekallhe second phase concernsstharchof the deceased with the aim of
bringing him/her back, because of the infant’s laggfor reconnection with his/her mother. The thisthge is
disorganizationdesperation and despain which the future seems completely indifferendl aincertain. The final stage is
areorganization in which there is acceptance of the condition desire for life reset. However, it is underlinéatt the
mourning process does not have to follow certaagest and that mourning may involve unexpected dpwants, stage

omissions or repetitions (Leontari, 2006).
CHILDREN'S ADJUSTMENT AND REACTIONS TO LOSS

Children’s adjustment toloss and death of a lowsel @specially when it comes to their parents, dépen many
factors, according to Dr. WilliamWorden (1996) aRlde Institute for Trauma and Stressat the NYU CBitddy Center
(2002). The factors could be categorized into tetegories. These are the so-called mediating fd¢hat influence the
course of adjustment and its effects on the loss.

In particular, these are the remaining parent amcily members emotional and physical functionitg ¢thild’s
adjustment to new data, his/her personality ando&zament, the existence of pre-existing risk factuch as mental
illness, societal problems, etc. The family's cstesicy and socio-economic level, the unexpectedoiefse condition,
the type of relationship between the deceased haedchild, the deceased parent's gender and the’'shiender,
the age of the deceased parent, the remainingtpamdrthe child, theavailability of support netwsid not, the existence
of a new partner in the parent’s life, the new pars timing and how he/she is presented, causingp®oms of insecurity
and anxiety in the children (Worden, 1996; Theitat forTrauma and Stress at the NYU Child Stuéyter, 2002).

Children experience a variety of reactions durirguming and after the announcement of death, Hwicase of
adults. These are extreme reactions or seemindifferent (Worden, 2009). Children’s reactions greatly influenced by
the reactions of the remaining parent. Childrennfiancy express their sorrow through play, pairgingnd nutritional
changes or in specific behaviors. Often, they regia previous developmental stages, exhibit bodifctions such as
sleep disorders, enuresis, headaches, and higitidgng physical disorders, etc. Older childrefien show anger when
they realize that death is uncontrollable or feslltg because of unconscious aggression towardsldtes parent.
However, the greatest risk is depression and litghdencies’ in pre-adolescent and teenage agks performance and

relationships with educators and classmates arenconproblems in school (Herbert, 2004).

Qualitative research findings (Pliogou, 2008) witami-structured interviews of parents experiendingir

spouse’s death highlight the effect of parentathiea children's reactions.
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A mother with a second-grade child —-who was forteavork after her husband's death to meet her ia&n
needs- shares her experiences of her first yeargiddwhood and death’s impact on the child's schmafformance,

as well as living within their family environment.

"l went to work and left Sonia alone and... my seas bleeding literally! Literally! When my chilthkged home
and was cold’ outdoors it was freezing and there wa heating at home and she was afraidsitting la#iralone on this
sofa to be next to the door and have all the ligiitthe house lit and call me: "Mama, are you cagfiih(...) Let me just
tell you something to understand. Do you believat thie do not remember anything, neither me nor euyghter!
Nothing!Maybe now that I'm thinking about it, | cll you only that she was going to school aldrexause the school
was close and she stayed alone at home so thermwvase to help her with her homework. | do notvknehat was
happening with the child's schooling. She still Bmla lot of spelling mistakes, but... what canwe maw?on which
ground should the child continue? That is, we weiscussing the other day with my daughter and shé ®© me:
"I cannot remember anything about those two firsirg after dad's death. | do not even rememberhiid a male or
female teacher. I'm trying to think, some momemis suddenly I'm in the second grade with Mrs Angtadr teacher's

name), then suddenly I'm on the fifth grade witlsMRitza(her teacher’s name). What happened tottier two years? ".

Another mother of two teenage boys in th& 20d 11" High School grades describes this incident’s iolheir

studies’ continuation and their professional cheice

"It was two months after my great son had lostfaiser and said,"” Our dad left us a name on the frearket and
| want to honor it (...) I will study economics alvabrk in the private sector "(...)’ when this happed the younger son did
not want to continue studying. That's because héitedad’s job was responsible for daddy dyingafTis, the fact that he
was so tired, he spent too much time on workingothiers was negative for the younger son and he seging,
"I will not work for anybody and | will not die fanybody!" And he did not go on to take the uniyeexaminations that

year!".
SCHOOL'S ROLE IN MOURNING MANAGEMENT

School’s basic mission is to contribute to a pesssacial, psychological and academic developmeritprding
to 1566/1985 Law in Greece (Ministry of Educati®gsearch and Religious Affairs, 1985). Teachersidomles include
educating, evaluating and, in recent years, cangutthildren. Counseling is a continuous procesfdlp people with
emotional difficulties to cope with their problents,adjust in a social environment, such as schaold to effectively deal
with their psychological conflicts (Malikiosi-Loizp 2011). Early Childhood and Primary Educatiorchesas are not only
concerned with teaching, but they feel that theywehdo serve as counselors to both students andntgare
Positive correlations between teacher quality andient achievement are very important factors wittlie school
framework explaining the academic performance. ituthave demonstrated the importance of teacheofegsional

development and its correlation to students’ admeent (Pliogouet al., 2016).

Teachers' duty is to prepare children for the mpgiortant events of their lives-including death- &® to
effectively support children who experience thisidition, as school takes a large part of childrémés by playing an
important role in their development. A complete eation’s goal is to develop skills necessary fte, lsuch as critical
thinking development, emotional intelligence, ande uof dialogue and encouragement of collaboratimough

experiential learning (Pavlouetal., 2012).
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However, a more general tendency is identified,teachers avoid developing issues related tordifteforms of
family organization, as "forbidden" issues, whichie aoften not seen in school textbooks (Pliogou, 1201
This may be the reason for their specific reluctanibeath was a normal event of social life in whinbividuals
participated collectively, while it became a "spdtitopic in the last few decades because of udadion sprawl in
Western societies. In particular, research conduicté&reece highlights Greek teachers’ tendendyet@ve that mourning
management in schools should be done by schoolhpkgists, doctors and specialists for effectivéi@oement
(Papadatou, et al.,2002;Chatzinikolaou, 2015). Henechildren seek a ‘shelter’ in school, a perseho will hear with
his/her heart their deepest thoughts, their warkiéls feel their emotional load and give them #mmotional security they
seek (Holland, 2001). Usually, the kindergarterchea and the school teacher are mainly this pefigopoung children
(Reid, 2002).

A father who was experiencing widowhood and his thddren were primary school pupils, shared wightlve
following thoughts and experiences regarding theachers’ reaction when the children were infornadabut their
mother’s death (Pliogou, 2008):

"Everyone supported me, as teachers, they all steod to the children. That is, their behavior wasellent,
they talked sweetly, took care of them during éssdns, so as the children to be able to overcomérst shock. And you
know everything that is done for the first timeaeigible! That is, the first birthday alone (two mbs after the beginning
of that school year), the first Christmas alone.bgarable pain! (...)My great son was in the fifttade, i.e. the first
year...he had a very good teacher who approachedhha, brought a sense of honor, did not let hitaxedid not show
him regret... despite the ‘wound’ being still veqyen (...)I don't want special treatment for myldten, | dont want them
to be seen as orphans. Teachers should know ituseca child who is with one parent has a problenfaa¢o, there is
some issue. Correct? Sometimes his/her behaviora#titddes are different from other children. Ietieacher does not
know this, he/she may offend the child in his/gaorance and hurt him/her. He/she should be awéig oot give him...
graceful behavior and higher marks, but to be moaesful on how to behave. | mean simple examplejthaa simple
example, at first Giorgakis the previous year, ffergot to get a notebook or a book. If his teacherned and said to
him: "Didn't your mother prepare your bag?"... -latse usually mums prepare the bag -... will shé the child or not?
The teacher knew last year that George was alond.vwhat she could do -and did it- was to inform oz, me. | had left

my phone and my cell phone number, and | am neaxi/tohildren and their schools every time. "

The school can and should support the family, ptertiweir cooperation, help in the search for infation useful
for the family to overcome the difficulties it mdgce as a result of the living conditions’ chandterathe death
(Talwar, 2011).

However, training programs’ planning and impleméataon death and mourning management will playgy/ v
important role in achieving these goals. Death Btlan appeared in America in the mid-1950s andvebinto three
periods: exploration period (1928-1957), developtmai‘death treatment’ period (1958-1967) and ‘peiby’ period
(1967-1977). Death Education objectives are: preéwen namely individuals’ preparation for death ragement,
intervention to help and support those who havedal with loss and death. Another goal is postsriscovery after
clarifying the elements that constitute a crisisoider to make children able to manage similar @@ in the future
(Warren, 1981).
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Consequently, it is imperative to implement tragniprograms aiming at training teachers to managereh's
mourning, supporting their families, managing tlstrof the class in relation to children’s behavimwards the child
experiencing loss and mourning (Sandoval, 2013)wéier, the difficulties of teacher training progmuccessful
implementation are related to external difficultie®lated to the selection of appropriate educatiomaterial,
finding relevant references and exploitation of@xmounseling for teachers. They are also relatddternal difficulties,
such as teachers’ personal reluctance to addmedsvant issue, since they themselves are virtuaible to manage their
own difficulty in accepting their own people’s deair find it difficult to manage children and théamilies’ reactions
(Holland, 2008).

Loss and mourning management is one of the mosoriiapt skills in people's lives, so it is necesstgt
teachers and parents contribute to this skill'settggment from pre-school age. Emotions’ recognijtiprocessing and
externalizing, understanding of loss, communicatwith familial people and seeking support are keinfs in this
direction. For this reason and with regard to ttiacational material choice for the loss and famitlfawith the concepts
of death, grieving and mourning, teachers shouke t®mto account that loss is an inevitable partpebple's lives,
and consequently they should not be approachedaaftmcident but in advance, so that childrenpaepared to deal with
an unpleasant event. They should also accept thatos can play a key role in communicating andtingamourning
without the presence of specialists. Also, teackbamuld speak to children with honesty and clamtighout obscuring
events and no devaluation or overestimation ofdchil's emotional reactions. It is important to refesuch concepts at
the first opportunity in a lesson or a daily ocemge that highlights the concepts of life and death

(Anagnostopoulou&Chatzinikolaou, 2015).

Finally, a series of activities on Death Educati®presented indicatively and briefly, mainly faepschool and
primary school-age children. Teachers often starelated educational program with the game "Guess h feel".
This game is performed through dramatization, withaim of perceiving emotions such as jealousgenrfear, joy, love,
etc., which children rank in "good" and "bad" sotasearn how to manage their feelings.The acticéy be completed
through visual expression and dialogue or a greatdity to express many, varying and differentintensity emotions
with the use of a pillow or emotion cards or mukjmaces or the construction of a “memory box” ihigh children can
keep various memories of a person who has diedth&nactivity is "life cycle" with the aim of undganding the cycle of
life, through the succession of day and night, sasons, the alternation of sunshine and cloudsinnphases,
life of a butterfly. In this activity, children exgss by painting on white papers, dividing theno iphases/parts, trying to
understand the concept of reversibility orexchahda "Brainstorming” is a known method of sponéous expression
through which a series of words are recorded otaekboard, regarding the children’s first thoughtisen hearing of
losswhich are children’s first thoughts at hearlogs, death or and mourning. Thus, children arermithe chance to
express themselves spontaneously, having the assufeom the teacher that all opinions are respeated accepted.
Another way that the teacher can achieve understgridr these concepts, as well as the childremist®nal expression,
is through the use of works of art and especidtly paintings with relevant subjects, such as MumncBcream”.
In addition, children's literature such ‘dé You Love It Comes BacWjy Vassiliki Nevrokopli (2007);The Leaf’s Fall
named Freddyby Leo Buskalia (1991)Goodbye Freddyby Sophia Chatzinikolaou (2007)Vhat on earth Do You Do,
When You Lose Someone You Ld»eTrevor Romein (2005) etc, which deal with relevconcepts, can be a springboard

for debate and children’s emotional externalizafiGhatzinikolaou, 2008; Anagnostopoulou&Chatzindal, 2015).
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CONCLUSIONS

In conclusion, it is underlined that every childoMmourns needs support from family, school, perdstae wider
social environment. Each age group has its ownqodatities of understanding loss, death, and feastto such an event.
However, it remains necessary to ensure that eobilg is able to express his/her self, to proceisghér mourning,
to accept the attempt to understand loss, but talsespect the way he/she manages mourning andhahkges his/her
intimate feelings. Only in this way, every childliwiecognize the ‘pieces of the puzzle’ of his/loevn individual identity

in every aspect of life.
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